
MAIDWELL HALL 

            POLICY FOR LEARNING SUPPORT 

Date of next review: 1.9.2019 

This Policy will cover the key areas of the Learning Support Department (LSD) namely:  

● Aims 

● Objectives 

● Staffing & Timetable 

● Assessment 

● Identification of Pupils with Special Educational Needs 

● Recording & Monitoring Progress 

● Concessions 

● English as an Additional Language 

● Behavioural, Emotional & Social Development 

● Pupils with Mild Disabilities & Use of ICT 

 

 

AIMS:  

The following policy has been devised based on the requirements of the ‘SEND Code of Practice- 2015’ and the 

‘Children and Families Act 2014’, but with such emphasis as takes into consideration the size, organisation and 

ethos at Maidwell Hall. 

At Maidwell Hall, we are committed to offering an inclusive curriculum to ensure the best possible progress for 

all of our pupils whatever their needs or abilities. All pupils who have disabilities or require learning support 

have equal opportunities in order to access all areas of the curriculum. Maidwell Hall recognises that a pupil 

needs learning support when s/he has a learning difficulty which calls for special educational provision to be 

made for them. The needs, which the school acknowledges, includes pupils considered to be dyslexic or 

dyspraxic, those failing to thrive academically but who have non-specific difficulties and those with 

behavioural, emotional, physical or medical problems. 

OBJECTIVES: 

The school recognises that certain pupils will require learning support at some stage during their time at 

Maidwell Hall. The objectives of the LSD are: 

● To identify these needs as early as possible. 

● To promptly address the needs identified with an individual programme of support and teaching 

appropriate to the abilities of the pupil. 

● To involve parents at all stages. 

● To ensure that all staff are aware of and understand the specific needs of the pupil so as to provide an 

inclusive learning environment. 

STAFFING & TIMETABLE: 

Specialist Support: 

Head of Learning Support/Dyslexia & Dyspraxia Support   Kate Coveney 

English Support         Jo Fothergill  

Mathematics Support        Anna Wilkinson 



English as an Additional Language/Non-Latin & Non-French Support  Mary Skipwith 

Speech Therapist        Fiona Taylor 

Educational Psychologist        Clare Boorn 

Supporting Colleagues: 

The Head of Learning Support is responsible for supporting colleagues and providing information on SEND 

matters. It is her responsibility to disseminate information on pupils’ educational psychology reports and help 

colleagues implement the reports’ recommendations. All teachers in the LSD must communicate regularly with 

staff regarding pupils’ progress and inform staff of any changes to the situation. 

Role of the Staff: 

It is the responsibility of all members of staff to support pupils with special needs within the classroom by 

modifying the learning environment appropriately. The staff are expected to support the LSD. 

It is the responsibility of every member of staff to employ a suitable teaching style to differentiate according to 

the needs of the pupil to ensure access to the curriculum. All schemes of work must not only reflect whole 

school approaches to teaching and learning but also take into account the special educational needs of 

individuals. 

Time allocation and Fees: 

Pupils who are referred to the LSD are seen on a rolling timetable. In this way they do not miss more than one 

subject lesson per term. Lessons last for 35 minutes and are charged at £24 per lesson, or £12 for a paired 

lesson. 

For some younger pupils with moderate learning difficulties a programme involving shorter more frequent 

sessions has been introduced which is charged as the equivalent of two individual lessons a week. 

ASSESSMENT  

Entry Assessment 

Information is gathered from parents, previous schools and outside agencies such as an educational 

psychologist. All incoming pupils are screened by means of a general mathematics and English assessment, a 

non-verbal NFER test, the Vernon spelling test, Kirkless/Salford reading test and an interview with the 

Headmaster. These are supervised by the Deputy Academic. The decision concerning entry is made by the 

Headmaster in consultation with other members of staff. Discussion takes place prior to entry regarding what 

level of Learning Support would be required. 

Existing Pupils 

All pupils are screened in September and June using the Vernon spelling test, the Kirkless Reading Assessment 

Schedule and annually using the CAT 4 Digital (Verbal Reasoning, Non-Verbal Reasoning, Quantitative and 

Spatial), in addition to ongoing tests throughout the year and examinations in November and June. Results from 

these assessments may lead to the provision of Learning Support.  

IDENTIFICATION OF PUPILS WITH SPECIAL EDUCATIONAL NEEDS 

i) Subject teachers, parents or the pupils themselves may identify an area of difficulty and approach 

the Head of Learning Support. She consults with the Deputy Academic and other members of 

staff, in order to gain an overall picture to gain a background history of the child once Learning 

Support has been agreed. 

 



ii) The pupil is assessed by the LSD and relevant information is recorded. A teacher questionnaire is 

completed by the relevant subject teacher.  Where intervention by the LSD is deemed necessary, 

the pupil’s parents are involved in a detailed discussion regarding the type of support required and 

are asked to complete an informal questionnaire to gather background information.  The 

Headmaster will be involved in such discussions, either directly or by subsequent communication.  

 

iii) An Individual Education Plan (IEP) is written, detailing measurable aims to be achieved over a 6-

month period (although this may take longer). Targets in the IEP are always within the pupil’s 

capabilities in order to promote confidence and a sense of success, whilst seeking to remediate the 

areas of deficit. The targets are discussed with the pupil and used as a tool to reflect on how this 

may impact their own learning. The IEP is disseminated to all teaching staff and the pupil is 

entered on the Learning Support Register. The IEP is discussed with parents at parents evening. 

After six months of targeted intervention, the Learning Support teacher reviews the IEP alongside 

the subject teacher and it is updated accordingly. Learning Support intervention continues for as 

long as it is needed. 

 

iv) Some children may not formally be on the LSD register but will be monitored in class and/ or 

receive targeted intervention such as attending a handwriting group to support a particular area. 

                     

v) If help from an external agency is deemed advisable, such as input from an educational 

psychologist, relevant guidance will be given to the parents. If the parents are happy to be guided 

by the school, the Head of Learning Support will contact the external agency, who will make an 

appointment with the parents. External support services play an important part in helping the 

school to identify, assess and make provision for pupils who require learning support. 

 

RECORDING & MONITORING PROGRESS 

 

All pupils’ progress is monitored throughout the year using the annual screening described above, ongoing tests 

and school examinations (November and June). In addition, the LSD uses an informal literacy assessment to 

identify possible areas of weakness and strength.  Dyspraxic pupils use touch-typing programmes to assess their 

progress: acceltype for iPads and English Type for laptops. They also practise handwriting in age related 

handwriting groups. 

 

Every pupil within the LSD receives an individual folder, containing a cover sheet with detailed lesson 

descriptions, a target sheet, an IEP and a summary of the pupil’s educational psychology report, if they have one 

alongside classwork and a record of informal baseline assessments. 

 

Reports for parents are written three times a year. There is an annual parents’ evening where individual IEP 

targets are discussed and parents are encouraged to communicate regularly with the LSD, either in person or 

through the use of e-mails and telephone. 

 

The Learning Support Register is sent to all members of staff. There is also a copy on the notice board in the 

Common Room. 

 

Educational psychologists’ reports are kept in the LSD room. All teachers receive a summary of these reports to 

inform their planning.  

CONCESSIONS 

If an educational psychologist identifies a pupil as having a right to extra time and/or use of a word processor 

during examinations, prep and class work, the school will make the necessary arrangements. If the concession 

involves extra time the usual provision is 15 minutes for every hour of an examination. To ensure that the 

concession is in place for external examinations, a report must be held by the school that is within two years of 



the date of the examination. After discussion with the parents, the Head of Learning Support will contact the 

prospective school to confirm that they agree to the concession. For pupils at Common Entrance, clean laptops 

will be used. 

Typing speed should be around 15 words per minute, with the aim of increasing speed to around 30 words per 

minute with 80% accuracy. The pupil must commit to use of the keyboard in class and preps in order to increase 

speed and accuracy. She/he may be encouraged to attend a touch typing course outside of school in order to 

achieve this. If necessary, comparisons of work completed by keyboard and by hand can be done to determine 

whether it is worthwhile for the pupil to continue working on a keyboard, if his/her commitment to learning to 

type is inadequate. 

ENGLISH AS AN ADDITIONAL LANGUAGE 

 

All staff must be sympathetic to pupils for whom English is an additional language (EAL). It is important for 

teachers to distinguish between language difficulties that stem from EAL and those that indicate a specific 

learning difficulty such as dyslexia. EAL pupils may experience a number of problems in the classroom: these 

may include difficulty comprehending instructions, difficulty understanding texts because of a lack of 

familiarity with vocabulary and inability to construct grammatically accurate sentences, both oral and written. 

Teachers should allow the use of a dictionary or Google Translate on the iPad, in order that EAL pupils can 

access the curriculum. 

 

At Maidwell Hall, most EAL pupils receive extra English tuition instead of Latin (approximately three extra 

English sessions per week). Many also receive extra English instead of French (approximately four extra 

English sessions per week). In these lessons, the EAL teacher focuses on reading comprehension, spelling, 

vocabulary, grammar, confidence in speaking and correct pronunciation. Occasionally non-Latin and non-

French lessons may involve private study or EAL work supervised by another member of staff. There are a 

small number of non-EAL pupils who do not cope with the demands of Latin and French (they tend to be 

moderately/severely dyslexic) who are also part of the non-Latin and non-French cohort. 

 

BEHAVIOURAL, EMOTIONAL AND SOCIAL DEVELOPMENT 

 

Although some of the pupils who receive help from the LSD will also have emotional and behavioural needs, 

the pupils who specifically fall into this category are usually supported by their personal tutor, the matronal staff 

and the senior management team. As a boarding school it is important that all members of staff are fully 

informed of any issues that would affect a pupil’s well-being. Liaison between all members of staff is of a high 

level to guarantee that all relevant personnel are aware of any ongoing problems.  

 

PUPILS WITH MILD DISABILITIES & USE OF ICT 

 

Where pupils have moderate/severe dyspraxia, they may be advised by an educational psychologist to touch-

type in order to increase their written output. The school facilities time during the school day (¾ times a week) 

to allow children who use typing and their main tool for recording to consolidate their typing skills.  

 

In the case of severe dyspraxia, pupils may video-record their lessons or photograph information from the board, 

which they store into subject folders on their iPads. Instead of writing their prep, they may voice-record their 

answers and send these recordings as an attachment to the relevant teacher. In doing this, the school is making 

reasonable adjustments to ensure that dyspraxic children are not at a substantial disadvantage compared with 

their peers (cf. SEND Code of Practice 2015). 

Please refer to the school’s Disability Accessibility Plan for further details of provision for pupils with 

disabilities. 

 



 


